
Note
The following curriculum document has been written in response to a Project on Writing namely two

residencies with ‘Writing4Pleasure’. Their website (https://writing4pleasure.com), books and advice have

provided much of the research that is behind the formulation of sections of this document. Parts of the

website are reproduced and adapted to suit the format of this bespoke curriculum document.



Part 1: Intent



An Environment that nurtures writing and grows writers

What is an effective Environment for Writing?
If we want to create life-long writers, then we need to teach children in an environment
which reflects the way writers work. From the first we need to treat children as genuine
writers, albeit apprentice ones. When writers see their teachers as positive, caring and
interested in their lives, they are more likely to engage in writing at a high level of
achievement. The classroom should feel like a writer’s workshop. The aim of a writing
workshop is to create a community of writers, in which teachers write alongside children and
share their own writing practices, and children are shown how to talk and present their
writing to others in a positive and constructive way. Children are also seen as participants in
determining writing projects, as opposed to passive recipients of someone else’s choice. The
community of writers take part in meaningful practices and writing projects they can identify
with. Importantly, in a writing workshop, children are involved in actions, discussions and
reflections that make a difference to how they are taught and undertake their writing.
Good classroom organisation is absolutely vital as it facilitates learning, ensures focus and
builds writing confidence. It also saves time – time that can be used beneficially by the
teacher and the children. Resources are visible and consistent across classes and the whole
school and will communicate strategies clearly. Children need the reassurance of knowing
how a writing lesson is expected to proceed. In addition to this:

● Children see their teachers as extraordinarily positive, caring, having high
expectations of everyone, fun, calm and interested in their lives and development as
writers.

● Classrooms feel like a rich mixture of creative writers’ workshops but also have the
sharp focus of a professional publishing house.

● The teachers support and encourage children to bring and use their own ‘funds of
knowledge’

● Materials are available to stimulate writing: different papers, pens, pencils, chalks as
well as books about writing aimed at children and for Writing Teachers.

● Writing is celebrated in many forms - performances, audio recordings, book-making,
home-school connections, online and traditional formats of written work…

● Teachers are Teacher-Writers
Why do we explicitly create a Writing Environment?

● With free access to quality resources, including paper to write on, tape to make
books, and places to publish our writing within and without of the school grounds,
young writers will flourish;

● With equal and deserved access to expert writing teaching, young writers will write
increasingly confidently and be able to access more challenging ways of expression;

● With equal and deserved access to a sensitive ‘class audience’, young writers can try
out new ideas and receive instant feedback on those;

● With encouragement and high standards set by the model of their Writer Teachers,
young writers will naturally set their own goals and expectations high.

What do we want our children to feel about the Writing Environment at DSM Primary?



● That writing matters as a valuable form of communication, reflection, pleasure,
information...

● Their classroom should feel like a writer’s workshop and that they are a valued and
unique part of that community.

● Their classrooms are a shared and democratic space.
● They feel confident and know that their teacher wants them to try their best, take

their time and to focus specifically on making their written pieces the highest quality
they could be for their future readership

● They write from a position of strength, autonomy and personal interest

What should children learn by living and learning in this environment?
a) That their voices matter; they are valued for being themselves
b) They identify with the purpose of their learning in writing
c) They are actively involved in the action, discussion and reflection that makes a

difference to hope they undertake their writing



The ‘Skill’ of Writing

Intent: a) Teaching a balance of Transcription and

Composition
Why do we teach using a balance of transcription and composition?

● Teachers encourage children to concentrate on composing their piece (or part of
their piece) before giving full attention to making it transcriptionally accurate.

● Children have mini-lessons in writing study. This is when strategies and craft
knowledge for the different writing processes are taught, such as techniques for
editing your manuscript, ‘dabbling’ around a writing idea or how to develop a
character.

● Children have separate minilessons on grammar where it is  taught functionally and
applied and examined in the context of real purposeful writing. (Grammar teaching
takes place within mini-lessons and should, as far as possible, be useful and relevant
to the children’s writing that day.)

● Teachers ensure that they teach the right lessons at the right time, with the
emphasis on composition at the beginning of a writing project and more focus on
teaching good transcriptional techniques and strategies later.

● They also ask children to regularly stop, re-read and share their work with their
peers. By re-reading, the children have an opportunity to revise and edit their
developing pieces as they are progressing.

● Teachers focus on giving direct instruction in the ‘generalities’ of good writing. They
teach writing lessons which will help that day but will also serve children in future
writing projects too

What do we want our children to feel about the differences between transcription and
composition

● They take pride in their final written products and know the value of good
handwriting, spelling and grammar as means of aiding the purpose of
communication through writing

● They feel the varied challenges of writing a complete piece of writing is manageable
as the process is broken down carefully by teacher and increasingly by the
child-writer themselves.

What do we believe children should master through a balance of Transcription and
Composition ?
Key Stage 1:

● Make simple additions, revisions to their own writing
● Use co-ordination (e.g. or / and / but) and some subordination (e.g. when / if / that /

because) to join clauses
● Make simple proof-reading corrections
● Use the punctuation taught at Key Stage 1 mostly correctly :

Demarcate most sentences in their writing with capital letters and full stops, and use
question marks and exclamation marks correctly when required. Also have an
understanding of and use commas in a list and apostrophes to show contractions or
possession.



● Segment spoken words into phonemes and represent these by graphemes, spelling
many of these words correctly and making phonically-plausible attempts at others

● Form capital letters and digits of the correct size, orientation and relationship to one
another and to lower-case letters

● Use spacing between words that reflects the size of the letters
● Use the diagonal and horizontal strokes needed to join some letters

Key Stage 2:

● To  self-monitor spelling and punctuation as they write
● to check and correct spelling and punctuation throughout but definitely by and as a

matter of course at the editing stage.
● To produce a legible and in most cases joined handwriting style.
● Distinguish between the language of speech and writing and choose the

appropriate register
● Use verb tenses consistently and correctly throughout their writing
● Exercise an assured and conscious control over levels of formality,

particularly through manipulating grammar and vocabulary to achieve this
● Select vocabulary and grammatical structures that reflect what the writing

requires, doing this mostly appropriately
● Use the range of punctuation taught at key stage 2 correctly (e.g. inverted

commas and other punctuation to indicate direct speech, semi-colons,
dashes, colons,

● hyphens)
● Maintain legibility in joined handwriting when writing at speed
● Select vocabulary and grammatical structures that reflect what the writing requires,

doing this mostly appropriately

Teachers allocate appropriate and specific time for children to focus on revising their pieces
prior to editing them. Thus, revision and editing have separate and specific status. The time
allocated to this depends very much on the maturity of children, so this aspect of writing
would look different between classes of younger and older children for example.



The ‘Skill’ of Writing (Intent):

b) Writer’s Workshop

Why do we teach through Writer’s Workshop?
Writer’s Workshop is a consistent approach that starts in Reception and goes through
unchanged to Year 6. A routine of mini-lesson, writing time and class sharing is the most
effective routine teachers can adopt. A mini- lesson is a short instruction on an aspect of
writing which is likely to be useful to the children during that day’s writing. During writing
time, teachers conference with groups or individuals. A well-organised classroom ensures
children write largely independently. For example, children will know the routines for
working on class writing projects and that, once finished for the day, they may concentrate
on their personal projects.
The basic daily form is

a) Teach a specific concept, skill, technique, tip etc through a ‘Mini lesson’
b) Everyone writes (including the teacher)
c) Children continue writing while the teacher ‘conferences’ with individuals
d) Children share and discuss work done that day. This is called ‘Author’s chair’

As part of this structure, children also learn about the varied processes of writing (goal
setting, publishing, drafting, editing etc.)
Why do we teach Mini-lessons?

● Feeling you can write well on your own is really important to children, and while all
children need guidance, advice and individual instruction, they also need to be
taught self-regulating strategies through daily mini-lessons. These lessons should
focus on how to generate ideas, use planners and checklists, or what to look for
when improving and revising a draft. They also need ready access to resources for
editing and publishing.

● Children are taught strategies for managing every part of the writing process and
they know how to use them across all class and personal writing projects.

● Self-regulation strategies and resources are introduced carefully and given dedicated
instructional time.

● In mini-lessons, teachers will illustrate the benefit of a writing strategy or resource
with personal reference to their own experience as a writer, before modelling and
encouraging the children to use it that day if possible. The strategies and techniques
are offered in the spirit of a fellow writer sharing their own writerly knowledge and
their ‘tricks’.

● Teachers make use of their working walls for ‘advertising’ and sharing self-regulation
strategies taught in previous mini-lessons.

b) Why do we encourage teachers to be Writer-Teachers?



● Teachers used their literate lives as an education tool in the classroom. They teach
‘Real-World’ Writing.

● Teachers write and share their writing with their class with regularity. They will
understand better how it feels to work through projects that they ask of the children.

● They share their own finished pieces in relation to the projects they are asking the
children to engage in.

● They will also take advice from the children on compositions they are in the process
of developing. This allows teachers to view writing as a community activity.

● They learn how to overcome problems or explore different tips or strategies around
writing, so that they can offer appropriately tailored advice to children during
conferencing time.

● Writer-teachers are better able to advise and give feedback because they understand
from personal experience the issues children encounter when writing.

c) How and why do we ‘conference’?
● Teachers believe that a rich response to children’s writing is crucial. Whilst they use

both written and verbal feedback, they particularly emphasize the usefulness of ‘live’
verbal feedback, which they feel is immediate, relevant and allows the child to
reflect on and attend to learning points raised while still actually engaged in their
writing.

● Conferences are short, friendly, supportive and incredibly positive.
● The teachers are able to undertake pupil-conferencing in a systematic way and are

successful because their children and classrooms are settled, focused,
highly-organised and self-regulating. Behavioural expectations are also made very
clear

● Verbal feedback is given through conferences, which will be short and are most
successful in a settled, focused and self-regulating classroom.

● Teachers give feedback initially on composition and prioritise those who are in most
need of assistance. Only later into the child’s process do they attend to
transcriptional issues.

● Why do we use ‘Author’s Chair’?
● To increase confidence in sharing writing
● To develop children’s critical skills of their own and others’ writing
● To help create and support a ‘writing community’/workshop feel in the classroom
● to develop awareness of how children ‘see’ the effect their writing has on an

audience and learn from that
What do we want our children to feel about Writer’s Workshop?

● Ownership of their writing
● Autonomy
● Confidence in their decisions in writing
● Confident to talk with others about their writing and that of others
● Children  look forward to conferences because they know they will receive genuine

praise for and celebration of the writing goals they are achieving and also good
advice as to how they can improve their developing compositions further.

● A sense of community with everyone learning alongside and from each other
What should children learn from Writer’s workshop



● Children learn numerous strategies and techniques that they could employ
independently.

● To learn how to talk about their own writing and that of others
● To learn from each other and from an ‘expert’ (the Writer-Teacher) when needed
● That they have a voice about each other’s writing, so they are welcome to offer

advice or criticism accordingly
● That writing is as unique as each of us as people; just because an adult has written it

does not necessarily make it more valid than a child’s
● Writer-Teachers readily share the ‘tricks, tips and secret strategies’ that they

habitually employed in their own writing and would invite children to give them a try
too.

● Children do NOT learn to slavishly imitate a teacher’s model with an inauthentic
voice, content or style.

What do we believe children should master through a Writer’s Workshop approach?
Reception/KS 1:

● To listen to each other about how they understood and thought about their writing
● To take turns in sharing ideas
● to express sensitively their personal likes and dislikes in a text and begin to give

reasons for these
● begin to ask questions about writing

KS2:
To build on the developments that have been mastered in Reception and KS1 and:

● Be able to link their own ideas to those of others
● To ask questions of others about their views of some writing
● to give reasoned expressions of their personal likes and dislikes in a text
● to make ready connections between writing (‘This reminds me of...’)



The ‘Skill’ of Writing (Intent):

c) Writing Processes and Goals

Why do we teach children about Writing processes?
Effective writing teachers give direct instruction in the different components of the writing
process (how to generate an idea, plan, draft, revise, edit, publish). They scaffold children’s
understanding of these processes through demonstration, discussion, modelling and sharing
exemplars which they have written themselves. The ultimate aim is for children to relinquish
their dependence on this scaffolding and develop their preferred writing process.
Teachers give direct instruction in strategies for engaging in the different components of the
writing process (how to generate an idea, plan, draft, revise, edit, publish). They scaffold
children’s understanding of these processes through demonstration, resources, displays,
discussion, sharing self-written exemplars and also techniques children have used
themselves.
Why do we encourage children to develop Writing goals?
To maintain children’s self-efficacy, commitment and motivation during a class writing
project, teachers should ensure that children know the distant goal for the project, that is to
say the future audience and purpose for the writing. The class, as a community, should have
a say in setting the product goals for the project. This is what will they have to do to ensure
their writing is successful and meaningful. Setting shorter-term process goals (e.g. generating
an idea/planning/drafting/revising/editing/publishing) benefits learners in terms of cognitive
load, focus, motivation and achievement; for example, ‘You have two days left to complete
your draft’. However, once experienced enough, children should be able to use their own
writing process and only need the final deadline for completing the project; for example ‘You
have eight more writing sessions before these need to be ready for publication’.
How should children feel about learning the processes of writing and setting goals for their
writing?

● Children are made to feel very knowledgeable about the writing process and
confident in navigating it on their own. One way in which teachers show
commitment to helping thechildren achieve independence is to allow them to
develop and use a writing process which suits them best and to write at a pace
which enables them to produce their best writing.

● Children are confident to use the writing processes recursively and are not tied to a
linear model.

● Committed and motivated to achieve the ‘distant goal’ for the project, that is to say,
its audience and purpose.

● That they have a say in the ‘product goals’ for their project.

What should children learn from Writer’s workshop



● To take part in discussions as to what they will have to do, and what it is writers do,
to ensure their writing is successful and meaningful in the context of the project’s
aims.

● The children then use the outcomes of these discussions as an aid to setting product
goals for their own writing. The product goals are similar to success criteria, but
importantly they also include more overarching goals linked directly to purpose and
audience.

● Product goals are put on display and are repeatedly referred to by the children and
the teachers throughout the class writing project.

● That their writing is shaped, but not governed by the processes discussed and goals
set.  Teachers guide children in the writing processes and set loose ‘process goals’ for
writing time to help the class generally stay on track, without forcing children to keep
to a certain pace or follow a specific writing process.

What do we believe children should master through a Writer’s Workshop approach
Reception/KS 1:

● Write simple, coherent narratives about personal experiences and those of others
(real or fictional)

● Write about real events, recording these simply and clearly
● Make simple additions, revisions to their own writing

KS2:
● Use a range of devices to build cohesion



● Select language that shows good awareness of the reader (e.g. the use of the first

person in a diary; direct address in instructions and persuasive writing)

● Select the appropriate form and draw independently on what they have read as

models for their own writing (e.g. literary language, characterisation, structure)

● In narratives, describe settings, characters and atmosphere

● Integrate dialogue in narratives to convey character and advance the action



The Will to Write (Intent):

d) Every Child a Writer

Why do we encourage EVERY child to be a writer?
In the writing workshop, effective writing teachers hold high achievement expectations for
all writers. They see all children as writers and, from the first, teach strategies that lead to
greater independence and ensure all children remain part of the writing community. They
make the purposes and audiences for writing clear to children for both their class and
personal writing projects. They teach what writing can do. They also model and promote the
social aspects of writing and peer support in their classrooms.

Diversity is a highly valued aspect of learning and teaching at our school. We advocate that
teachers become familiar with the challenges of #OwnVoice writers from minority groups of
all kinds. Through reading and exploring the messages of such writers, and through allowing
children to develop their own Voice in their crafted writing, we aim to develop better, more
tolerant human beings of the future.

“All young people deserve an opportunity to share what they know,think, and care
about, demonstrating who they are through their writing. Wemust see them not only
as readers but also as writers who wish to share their meaning with others.”

-Writing Realities (Young, Ferguson and Kauffman, 2022)

What do we want our children to feel about themself as a writer?
● That their teachers and peers hold high achievement expectations for them as an

individual
● That they are an independent writer, achieving their writing goals with regularity.
● Proud of the praise they get for the goals they achieve.
● That they are an important and strong part of the writing community.



The Will to Write (Intent):

e) Projects with Purpose

Why do we teach Projects with Purpose?
Meaningfulness affects learner engagement and outcomes to a considerable extent. Writing
projects are most meaningful to children if they are given the opportunity to generate their
own subject and purpose, write at their own pace, in their own way, with agency over how
they want to use the form, and with a clear sense of a real reader. Given these
circumstances, writers are likely to remain focused on a task, have self-determination,
maintain a strong personal agency over and commitment to their writing, and so produce
something significant for themselves and in keeping with teacher expectations. In short,
when children care about their writing, they want it to do well.
What do we want our children to feel about the writing projects they undertake?

● That writing is worth doing: teachers and children together consider the purpose and
future audiences for their class writing projects. Because children are given the
opportunity to generate their own ideas and have a strong sense of a real reader and
a clear distant goal for the writing to be published, the projects are seen as
meaningful.

● That their ownership and voice is vital: agency plays an important role within class
writing projects. Children are encouraged to either generate their own individual
ideas, share and work on ideas in ‘clusters’ or, as a whole class, generate an idea that
they could all pursue together.

What should children learn?
● Audience matters: teachers regularly refocus their children on considering the future

readership and publication of their piece throughout their projects.
● Good writing takes time and effort: class writing projects are worked on over a

number of weeks.
What do we believe children should master through Projects with Purpose) ?
KS1:

● Write simple, coherent narratives about personal experiences and those of others
(real or fictional)

KS2:
● Write effectively for a range of purposes and audiences,

● Select the appropriate form and draw independently on what they have read as

models for their own writing (e.g. literary language, characterisation, structure)



The Will to Write (Intent):

f) Personal Writing

Why do we engage children in pursuing their own Personal Writing projects in addition to
class writing projects?
It is essential that children are given time to write for a sustained period every day and to
work on both class and personal writing projects. Personal projects should be seen as an
important part of the writing curriculum since it is here, through exercising their own choice
of subject, purpose, audience and writing process, that they have genuine autonomy and
come to understand the true function of writing as an empowering and pleasurable activity
which they can use now and in the future.  Teachers will hold equally high expectations for
personal writing projects as for class projects. Personal projects  can provide the teacher with
insights into children’s personalities and help build relationships, and can also provide
evidence when assessing children’s development as independent writers.
What do we want our children to feel about following Personal Writing projects?

● Excited by the freedom to use writing to express their own lives in words
● Stimulated by what they experience to express these sights, sounds, tastes, feelings,

smells through writing
● Motivated to want to write (the ‘urge to write’)
● Confident to write just as effectively as in their ‘taught’ Class writing projects

What should children learn through Personal Writing?
● That good writing comes from daily practice. Teachers understand how essential it is

that children are given time to write for a sustained period every day and to work on
both class and personal writing projects.

● To transfer knowledge and skills learnt in class writing projects and use them
expertly and successfully in their personal ones.

● To develop their own routines where writing work exists fluently between home and
school. This means that children can be in a constant state of composition.

What do we believe children should master through Personal Writing?
Reception/KS 1:
The confidence to choose to write (for themselves, for others);
An appreciation that their Voice is strongly and most effectively purposeful through their
own choices of writing;
KS2:
As with Keystage 1 plus:
An increasing sense of motivation to want to write in a wide variety of forms and genres;
A developing breadth of topics and forms they write about and in (“Select the appropriate
form using  what they have read as models for their own writing (e.g. literary language,
characterisation, structure)”)



The ‘Will’ to write

Intent: g) The Reading Writer
Why do we develop the Reading Writer?

Writers learn from their reading. The relationship between the two disciplines is symbiotic:
one feeds the other in a never-ending cycle. Children who love to read should learn also to
love to write (and vice versa, of course!). By doing so and continuing to do so, they will learn
to write more effectively, more cogently, more excitingly. As children grow as readers, from
the simplest words to the challenge of established thinkers and authors, so they should grow
as writers.
What do we want our children to feel about learning and developing their sense of being a

Reading Writer?

● Aware of themselves as readers: what they love to read, what they hate reading,
what they can learn from this and from their reading generally

● Excited to try out ideas learned from reading
● Curious to find more things to copy or explore from their reading
● Confident that their writing bear similarities to the expert, published texts they read

What should children learn about being a Reading Writer?

● The more you read, the better a writer you are
● The more you think about your writing, the better a reader you become
● That writing and reading are equally enjoyable
● That there is a strong relationship that needs to be noticed between what we read

and what and how we write
What do we believe children should master as a Reading Writer?

Keystage 1

● draw on their reading to inform the vocabulary and grammar of their writing
Key Stage 2

● draw independently on what they have read as models for their own writing (e.g.
literary language, characterisation, structure)



Part 2: Implementation



What does Writer’s Workshop look like?

Writer’s Workshop is a consistent approach that starts in Reception and goes through, unchanged in

basic principles,  to Year 6. A routine of mini-lesson, writing time and class sharing is the most effective

routine teachers can adopt. A mini- lesson is a short instruction on an aspect of writing which is likely to

be useful to the children during that day’s writing. During writing time, teachers conference with groups

or individuals. A well-organised classroom ensures children write largely independently. For example,

children will know the routines for working on class writing projects and that, once finished for the day,

they may concentrate on their personal projects.

The basic daily form is:

a) Teach a specific concept, skill, technique, tip etc through a ‘Mini lesson’

b) Everyone writes (including the teacher)

c) Children continue writing while the teacher ‘conferences’ with individuals

d) Children share and discuss work done that day. This is called ‘Author’s chair’

As part of this structure, children also learn about the varied processes of writing (goal setting,

publishing, drafting, editing etc.)

The Writing Processes

The complex web of stages in the creation of writing  is very different from the linear model that many

schools employ and much more aligned with how ‘Real World’ writers work.. The Writing Processes are

displayed clearly in every classroom and are slightly different for the stages of a child’s development:



How children adopt the Writing Process for themselves

Although children receive a mini-lesson each day as part of Writer’s Workshop, they are only invited to

include it in their work that day. This is because children (as Real World writers)  work at different speeds

and in different ways according to the writing process. One child may be planning on one particular child,

while another is generating ideas, and  another has already gone into their first draft.

















Recording Assessment:

Writing Targets (EYFS)

Date/genre:

Write recognisable letters,
most of which are correctly
formed;

I make writing for other people to read.

I use capital letters and full stops.

I put writing and pictures on every
page.

I use finger spaces.

Spell words by identifying
sounds in them and
representing the sounds
with a letter or letters;

I use sound spellings.

Write simple phrases and
sentences that can be read
by others.

Other people are able to read what I
have written.

Making Books I make all kinds of books:
● information books.
● story books.
● memoir books.
● poetry books.

I like making books for people to read

I use the writing centre to write my
books

I put my name on the front of my book.

I share my books with lots of people.

Indicators of more advanced
writers

I add detail to my drawings

I use words like and, but, because to
add details to writing

I go back and add extra pages to my
book.



Writing Targets (Year 1)

Date/genre:

I make all kinds of books:
● information books.
● story books.
● memoir books.
● poetry books.

In my writing, I describe what things look, feel, smell,
sound or taste like

I make changes to my books.
● I add pages.
● I change and add detail to my drawings.
● I change and add detail to my writing.

I use words like: and, because, or

I ask questions and use exclamation marks ?!

I write stories like the action already happened.
And I can also write information like it is happening right
now.

I use sound spellings

I edit some of my invtd invented spellings before I publish
my books.

I use finger spaces

My handwriting is easy for my friends to read.

I get my books reader-ready before I publish them



Writing Targets (Year 2)

Date/genre:

I create all kinds of writing:
● information.
● story.
● memoir.
● poetry.

In my writing, I describe what things look, feel, smell,
sound or taste like

I make changes to my books.
● I add pages.
● I change and add detail to my drawings.
● I change and add detail to my writing.

I use words like: and, but, or, when, if, that, because.

I use commas when I’m writing a list.

I use an apostrophe when someone owns something.
I use apostrophes for contractions. Can’t I do it? Won’t I
do it? Couldn’t I do it? Shouldn’t I do it?

I ask questions and use exclamation marks ?!

I write stories like the action already happened.
And I can also write stories and information  like it is
happening right now.

I use sound spellings

I edit some of my invtd invented spellings before I publish
my books.

I use finger spaces

My handwriting easy for my friends to read.

I get my books reader-ready before I publish them



Writing Targets (Year 3 transition to KS2)
New targets for Year 3 appear in white boxes; some consolidation and development of targets

from Year 2 are marked in grey.

Date:

I publish writing for different people and audiences

In my writing, I describe what things look, feel, smell,
sound or taste like

I’ve written outstanding openings and excellent endings
for my memoirs and stories.

I make changes to my books.
● I add pages.
● I change and add detail to my writing.

I use words like: and, but, or, when, if, that, because,
when, before, after.

I use commas when I’m writing a list.

I use inverted commas to put speech into my writing.

I use an apostrophe when someone owns something.
I use apostrophes for contractions. Can’t I do it? Won’t I
do it? Couldn’t I do it? Shouldn’t I do it?

I ask questions and use exclamation marks ?!

My writing is organised (begin to use paragraphs) and
easily understood by my friends.

I write lists with:  colons,  bullet points,  commas

My handwriting is clear and easy for my friends to read.

I edit my temperary temporary spellings before I publish

I get my writing reader-ready by using CUPS



Writing Targets (Year 4)

Date/genre:

I publish writing for different people and audiences

I write vivid settings in my memoirs and stories.

I develop the characters in my memoirs and stories. By
using speech effectively and clear description.

My writing is organised (use paragraphs with confidence)
and easily understood by my friends.

Excitedly and without a fuss, I use fronted adverbials.

I use coordinating conjunctions like: and, but, or, so.

When I’m writing, I use subordinating conjunctions like:
when, if, that, because

I use apostrophes for single (the alien’s spaceship) and
plural (the aliens’ spaceship) possession.

My handwriting is clear and easy for my friends to read.

I edit my temperary temporary spellings before I publish

I get my writing reader-ready by using CUPS



Writing Targets (Year 5)

Date/genre:

I publish writing for different people and audiences

I write vivid settings in my memoirs and stories.

I develop the characters in my memoirs and stories.

I use all the conventions of speech punctuation:
● Speech marks
● Capital letter at the start
● Punctuation inside the speech marks , ? !
● Speaker tags
● New speaker, new line

My writing is organised and is easily understood by
others.

I use modal verbs.
● I certainly should.
● I must.
● I definitely could.
● I probably ought to.

I use commas, brackets and dashes to share extra
information with my readers.

I use complex sentences, with information added into the
middle of the sentence.

I edit my temperary temporary spellings before I publish.

I get my writing reader-ready by using CUPS.



Writing Targets (Year 6)
Date/genre:

I publish writing for different people and audiences

I use my reading to inspire my own pieces of writing

I write really atmospheric stories For example: scary,
shocking, surprising, exciting or suspenseful

I use … ellipsis.

I use all the conventions of speech punctuation:
● Speech marks
● Capital letter at the start
● Punctuation inside the speech marks , ? !
● Speaker tags
● New speaker, new line

My writing is organised and easily understood by others.

I use synonyms to avoid repeating the same old boring
tired clichéd words

I write in different writing voices depending on who I am
writing for (posh, serious and polite or fun and
easy-going).

I use the passive voice to sound authoritative.

I use the passive voice to create a sense of mystery.

I use modal verbs to show different possibilities (should,
could, will…)

I use semi-colons, dashes and colons - to share extra
details and information.

I use hyphens for ambiguous phrases. (man eating
shark vs man-eating shark).

My handwriting is joined and easy for others to read.

I edit my temperary temporary spellings before I publish

I get my writing reader-ready by using CUPS





Part 3: Impact



How do we know our Curriculum for Writers and their Writing is working as it

should?
Classroom practice auditing and
assessment

LT Monitoring Moderating

The Writing Environment Teachers’ audits (See appendix) Learning walks focus on:
● Writing areas
● Displays of children’s written

work (these may not
necessarily be in classrooms!)

a)Teaching a balance of
Transcription and Composition

Book monitoring:
spelling/grammar audits
Planning monitoring:
Appropriate genres planned for

External moderation from LA (KS1
and 2)

b)Writer’s Workshop Teachers’ audits (See appendix) Learning walks focus on:
Vocabulary of WW is used and
understood by adults and children

c) Writing Processes and Goals Learning walks focus on:

● Prominent Displays of writing
process and product goals

● Children interviews about their
awareness of processes

● Goals evident in writing
books/publications

External moderation from LA (KS1
and 2)

d)Every Child a Writer Children surveys (See Appendix) Focus on PP children, SEN, EAL and
Ethnic minority groups in monitoring

e) Purposeful Projects Children surveys (See Appendix) We are writers display - central
collection of termly writing from each
class, including impact of project (e.g
letter of thanks from an organisation
the children wrote to)



f) Personal Writing Teachers ensure personal writing
appears in Class Libraries and is
valued

Children increasingly take ownership
of drafting books, taking home to do
extra work

g) Reading Writers



Appendix



Example Teacher Audit
Is there a KeyStage appropriate ‘Writing
Process’ displayed in the classroom?
Are children always writing with a purpose
and audience in mind?






